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• Share a question/prompt.
• Ask students to get up and move to 

a different chair if they know the 
answer.

• Direct students to “show, not tell”; this evens the playing field 
for students who are shy and those who have communication 
challenges.

• This game:
• can be used as an active lecture technique
• is an informal assessment
• can be used as a teaching tool (by repeating questions)

Virtual Version: 
▪ Turn off your cameras before each prompt is read.
▪ If you know the answer to my question/prompt, turn your camera on.
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find Find something (or 3 things) you can use each time.

adapt
Adapt. Feel free to adjust your participation based on 
suggestions and your own needs (e.g., 
stretch/hydrate while you learn). 

enjoy Enjoy the session. PLEASE contribute & participate 
when/if you can.

Grab a few ideas today– use sticky notes, sketchnotes, Twitter, the chat…

• Get students into groups of 4-5. 

• Provide a prompt or question (e.g., “Name 5 words that                                            
remind you of winter” or “Name 5 healthy foods”).

• Ask each group to choose one person to                                              
start the game. That person will start by                                                      
listing 5 things. After each item shared, the                                                    
group should count aloud. So if the student                                                            
is listing words related to winter and he says                                            
“Snow,” the group should chant, “One” and so                                                   
on.

• At the end of the list, the group should chant, “Five things.” Then, the 
person on this student’s right should begin his/her list and so on until 
everyone takes a turn.

5 things
1. Go to Flipgrid 
(link is in chat).

2. Create a 
video of one 
of your talents.

3. Watch someone 
else’s video & 
comment.

4. You have 15 
minutes.

Why:

• honor 

fascinations

• see uniqueness

• build community
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When students are engaged, 
motivated & feel minimal 
stress:

• information flows freely;

• higher levels of cognition are 
achieved;

• connections are made more easily.

incoming states
boredom/apathy, frustration, anger, resentment, annoyance, 
fear, fatigue, etc.

+
teaching actions 
humor, connection, novelty,                                                                                
relevance, etc.

=
target states 
anticipation, confidence,                                                         
curiosity, suspense, intrigue, expectancy, etc.

Jensen, E.  Engaging Students with Poverty in Mind . ASCD. (p. 41)

count on
• Have students stand in a circle and close their eyes/look at the floor.

• Tell the group they will be tasked with counting to 10 together. 
The “catch” is that they cannot look at one another or give other cues to 
one another.

• Any student may start the count and any student may add a “2” and so on,                                                     
but if any two players speak at the                                                                          
same time, the group must start                                                                            
again at 1.

• If you get to 10, try starting over and                                                                                      
going to 20.

Virtual version: We will move into breakout 

rooms to play in groups of  8. Remember–

you cannot use clues or gestures to signal your 

classmates. Do not look at your partners at all.
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one-word story
• We're going to tell a story together, but each                                            

of us will only add one word when it is our                                                             
turn to contribute.

• Don’t overthink your contribution; just share                                              
what comes to mind.

• The story is ended by the teacher at an                                                   
appropriate time, typically some sort of resolution,                                        
but sometimes when the story goes completely off the rails. It 
can also end with the teacher interjecting, “…and the moral of 
the story is.”

• If you need a name, use the ones already mentioned. Same with objects 
actions, or emotions. The more you can reincorporate ideas in the story, the 
tighter it will become.

• Have students who will struggle with pace of this or another aspect? Let 
them go first or assign an alternative role (e.g., reader/reviewer, emcee).  

• international study
• 42 studies
• adding movement without reducing academic teaching time

Norris, E., Steen, T.V., Direito, A., & Stamatakis, E. (2019). Physically active 
lessons in schools and their impact on physical activity, educational, health and 

cognition outcomes: a systematic review and meta-analysis. British Journal of 
Sports Medicine, 54, 826 - 838.

The final word on active learning?
225 studies/undergraduate STEM teaching methods [meta-analysis]

Freeman et al (2014). Active learning increases student performance in
science, engineering, and mathematics. Proceedings of the National                                                                                  

Academy of Sciences.

• Students in a traditional (vs. AL) classes are 1.5 times more 
likely to fail.

• Students in AL consistently outperform those in traditional 
classes on identical exams. AL boosts scores by almost one-
half a standard deviation (e.g. B- to B).

“Active learning differentially benefits students of color and/or students 
from disadvantaged backgrounds and/or women in male-dominated fields. 

It’s not a stretch to claim that lecturing actively discriminates against 
underrepresented students.”

McKeachie, W. (1998). Teaching tips: Strategies, research and                     
theory for college and university teachers. Houghton-Mifflin.
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• Movement helps 
divergent thinking 
(e.g., generating 
creative uses for 
objects).

• Benefit was 
present during 
walking or after 
walking. 

• Participants 
experienced an 
impressive boost 
in creativity (60%).

exercise is a research-based practice 
for students on the autism spectrum

• It can be used effectively to address 
behavior, school-readiness, 
academic and motor skills.

• It has been effective for 
preschoolers to middle school-age 
learners. 

Lang, Koegel, Ashbaugh, Regester, Ence, & Smith (2010).                                                           
Physical exercise and individuals with autism spectrum disorders.

Who needs to know about these benefits?
[share in the chat]

• Ask students to respond to a question/prompt.

• After a brief time ask:                                                  
“Who wants to share?”

• This technique: 

▪ allows for a bit of novelty if you add                                          
music/change seating/use a range                                                             
of materials

▪ builds in wait time

▪ increases response rates of  students who are unlikely                                                                       
to volunteer verbal answers

Write about a 

memorable learning 

experience from 

elementary, middle or 

high school (a lesson or 

a unit).  

lecture reflections [p. 172]
Udvari-Solner, A. & Kluth, P. (2018). Joyful Learning. Corwin Press.
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In your breakout rooms, discuss:

• What do you remember from your own 
K-12 learning?

• Are there any themes in your answers 
(e.g., grade levels/subjects, type of 
learning experience)? 

question/all write
Udvari-Solner, A. & Kluth, P. (2018). Joyful Learning. Corwin Press.

pass that chicken

• Grab your own rubber 
chicken/stuffy/desk toy.

• I will start by sharing an idea. Then 
I’ll “pass” my chicken to someone 
else. 

• This person will “take” the chicken 
by putting their own object up to 
the screen and pulling it back. They 
will share an idea and “pass” their 
toy to someone else. 

break jar [p. 40] 
Kluth, P. & Danaher, S. (2013). From Text Maps to Memory Caps. Brookes.   

www.brainbreaks.blogspot.com

https://minds-in-bloom.com/20-
three-minute-brain-breaks/

• Create breaks that can work 
for various periods of time.

• Color code your sticks 
depending on the length you 
need (e.g., 1 minute, 2 
minutes, 5 minutes).
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www.gonoodle.com brainbreaks.blogspot.com

When do I use a brain break?

before a big assessment

before a challenging lesson or after presenting complex content

when you see low energy/lack of engagement in your students

when you see restless, fidgety or uncomfortable students

before or during a review

as a transition

after any long period of lecture or whole-class work 

teacher TV tutorials [p. 176]
Kluth, P. & Danaher, S. (2013). From Text Maps to Memory Caps. Brookes. 
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Using memes, 
teacher-created 
videos, or 
student-created 
products, 
consider how 
visual 
metaphors can 
be used to boost 
comprehension:

tips
• add captions
• collaborate
• keep “now & later” in mind

walk-it-to-know-it [p. 62]
Udvari-Solner, A. & Kluth, P. (2018). Joyful Learning. Corwin Press.

• This structure is an effective tool 
for helping students memorize, 
retain & review content. 

• To prepare for this structure, 
design a flow chart (
) or series-of-events chain 
on paper and then transfer each 
square to a separate piece of 
poster board or butcher paper.  

• Then, lay your squares out on 
the classroom floor and have 
students walk through the 
sequence several times.  
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human billboard [p. 77]
Udvari-Solner, A. & Kluth, P. (2018) Joyful Learning. Corwin Press.

• Use to remind 
students of important 
images, facts, 
vocabulary words, 
ideas, quotes, etc.

• Find regular times to 
wear your billboard 
(e.g., every morning, 
an hour a day, on 
Mondays).

resources & ideas for 
implementation
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voices

subscribe to my channel for 
free tips to view, post & share 
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Want to learn more about inclusion, collaboration 
& UDL? Visit me on social media or on 
my website…

www.paulakluth.com
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