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Session 1: 

Inclusive Classrooms- 5 
Things Every Teacher MUST 
Know

SESSION 3:                  
15+ Classroom 
Supports for Inclusive 
Education
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equality and equity

Accessed at www.businessdisabilityinternational.org
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Universal Design for Learning

• A framework for 
recognizing the variability 
between individuals

• Firm goals, flexible means

• What is necessary for 
some is beneficial for all
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opportunities 
for regulation
• movement can 

support learning

• it can also help 
with retention, 
creativity & 
engagement

• students also 
need other tools 
to get ready to 
learn (e.g., SEL 
techniques)   
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• This structure is an effective tool for 
helping students memorize, retain, 
and review content. 

• To prepare for this structure, teachers 
or students design flow charts 
(ð¨ð¨ ð¨ ð¨ ð¨) or series-of-
events chains on paper and then 
transfer each square to a separate 
piece of poster board or butcher 
paper.  

• The squares are then laid out on the 
classroom floor.

walk it to know it
Kluth, P. & Danaher, S. (2013). From Text Maps to Memory Caps. Brookes.
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break jar                                                                                     
Kluth, P. & Danaher, S. (2013). From Text Maps to Memory Caps. Brookes.   

• Create breaks that 
can work for various 
periods of time.

• Color code your sticks 
depending on the 
length you need (e.g., 
1 minute, 2 minutes, 5 
minutes).

• Collaborate with 
therapists, ELL 
teachers, etc.
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virtual sensory tools

www.virtualcalmcorner.com
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Consider seating:
• Supportive seating – i.e. leaning against the wall.
• Dynamic seating – i.e. Move’n’sit cushion
• Multiple work positions – i.e. Lying, sitting, standing.

Provide opportunity for movement:
• Movement/ Brain Breaks, Yoga, Animal Poses. 
• Extra space - so wiggling doesn’t disturb others.
• Hands on learning - active and involved, not just more listening.
• Active jobs - i.e. handing out sheets, wiping board etc.
• Fidget tools- i.e. elastic band, stress ball, zip bracelet, fidget 

pencil, NOT toys
• Oral chew items- i.e. chewy pencil topper, chewy 

pendant/bracelet 

Students who need more input..
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Consider how you can reduce sensory input:
• Environmental changes – close windows, seat location
• Adapt activities – paintbrush instead of finger painting
• Noisy environment (assembly) – cover ears with hands, ear 

muffs, headphones
• Use a ‘buffer zone’ when seated on floor, working in groups or 

lining up

Plan a ‘down time’ approach:
• Identify a quiet space that the students can use when required
• Scheduled ‘down time’ or time away during the day to work in 

a quiet corner
• Understand early warning signs – ‘you look like you might need 

a break’

Students who need less input..
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study support/
memory tools

• start with adapted 
goals/objectives

• try “purposeful 
fidgets” both in 
the classroom & 
as repeating 
homework 
assignments
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Godfrey and Lee (2018). Memory profiles in Down syndrome 
across development. Journal of Neurodevelopmental Disorders.

…memory 
abilities
were impaired 
across the 
lifespan 
compared to 
mental age-
matched 
typically 
developing 
peers
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Research into short term memory and school aged 
children with Down syndrome shows:

Visual short term memory spans are about the same as 
typically developing peers 

AND 

Verbal short term memory spans are significantly 
impaired when compared to typically developing peers
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literacy supports

19

© ILLUME LEARNING & INCLUSION 
RULES, 2021

20



11

© ILLUME LEARNING & INCLUSION 
RULES, 2021

memory caps
Kluth & Danaher (2013). From Text Maps to Memory Caps. Brookes.

• great for partner work

• can be used as a tool                         
for creating flexible 
groupings

• can be used by tutors 
(including peer tutors)

• easy to create different 
levels of complexity 
(picture matches, 
definitions, examples)

mystic & 
adviser 
to the 

Romanovs 
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purposeful fidgets 
[Kluth, 2018] 
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social needs

• prioritize social 
goals 

• add materials & 
strategies that 
address 
additional 
objectives (e.g., 
choice making)
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social skill slam book
peer advice

common 

concerns
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tutor scripts

30
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games
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to support 
communication

• design strategies 
to encourage 
engagement with 
content as well as 
expression 

• students need 
opportunities to 
share thoughts & 
ideas related to 
curriculum 

32



17

© ILLUME LEARNING & INCLUSION 
RULES, 2021

Barbosa, R.T.d., de Oliveira, A.S.B., de Lima Antão, J.Y.F. et al. 
(2018). Augmentative and alternative communication in children 
with Down’s syndrome: a systematic review. BMC Pediatrics.

…children with DS 
often present 
difficulties in language 
and communication 
as well as visual and 
perceptual areas, 
thereby suggesting 
that they may 
potentially benefit from 
using AAC systems to 
improve language 
development, 
communication, and 
consequently the 
socialization process.
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planted questions
Kluth & Danaher (2010). From Tutor Scripts to Talking Sticks. Brookes. 

• Create questions relevant to 
standards/content. 

• 2-3 times during class, have 
students draw from the 
question jar. 
- What is the most important 

part of this lecture?
- Give us two key terms from 

this lecture.

keep in mind:
As a special education teacher, consultant, or facilitator, you may be 
more likely to get follow through if you create the materials and 
model the related activity.
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story kits
Kluth & Chandler-Olcott, K. (2007). A land we can share: Teaching literacy to 

students with autism. Brookes.

• Used to remind students to 
cover elements in a 
retelling

• Used to give students a 
choice of writing topics

• Used as an adaptation for 
those w/o reliable 
communication  (“What 
should we write about 
next?)
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curricular choice boards

• Create tools that 
help students 
make choices and 
direct classroom 
activities.

• Allow other 
students to use 
those tools as well. 
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engage &
adapt 

standards

• differentiate the 
level of challenge

• emphasize the 
wide range of 
ways to meet 
standards (e.g., 
progress, effort)
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task cards

Faragher, R. (2014). Learning mathematics in the secondary school: Possibilities for students with Down syndrome. London, 
UK: Routledge. 
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www.illumelearning.com.au- Australia
Amazon- USA
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