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Many teachers are wary of UDL because they believe it involves creating different
learning experiences for different students in every lesson, or that the newest tech tools
and most popular out-of-the box techniques need to be featured constantly. It’s possible
you will want to use zany AI-generated images as writing prompts in your third-grade
classroom or create an escape room for your Algebra 1 students at some point, but you
certainly do not need to add every idea you imagine, read about, or see in another
classroom into your plans. Further, you don’t need to use every possible engagement,
representation, and action and expression idea to support your students in every moment. 

The truth is, some of the best UDL-focused strategies involve a simple adaptation or small change to
ensure that one, some, or all learners will find the lesson more accessible, relevant or appropriately
challenging. Consider the following examples:

Some students will struggle with writing and need to use a tablet to take weekly quizzes.

Several learners may produce higher-quality work if they can brainstorm with peers before producing
written responses on their exit tickets. 

During a literacy stations lesson, it might be best for one or two students to skip some stations and
repeat others in order to provide them with additional skill practice in areas of need.

One student may need to use adapted equipment (e.g., rocking knife, weighted cutlery) to prepare and
eat a meal in a foods class.

Students in a middle school science classroom may be motivated to persist during a difficult science
experiment if they are given useful and immediate feedback from a teacher, peers, or cross-age tutors.

Everyone in the class may be more motivated to complete the math review if they are allowed to
choose how they want to study (e.g., using an app, working with a partner, or completing problems in
the textbook).

A first-grade student with fine motor challenges may need to use stickers and stamps instead of
crayons and markers to illustrate their journals. 

Some middle school students may need to use graph paper instead of notebook paper to keep their
“rows and columns” of numbers straight when solving problems. 

A student with cerebral palsy may have fine and gross motor challenges and may require alternative
tools for art class including a slant board, adapted paint brushes, and easy-grip markers. 

Once you have tried a new support or strategy, try another. Then another. Alternatively, it can be helpful to
explore the Universal Design for Learning framework (www.cast.org) and choose a guideline or consideration to
explore in depth. 

If these examples are too specific, focus on a broad category you can target. Would you like to provide more
choices throughout the year, add some flexible seating, or try some new representation options (e.g., realia,
drama)? If you need help isolating a next step, go to the “downloads” section of inclusionrules.com and grab the
worksheet titled “UDL: Where Do I Start?.”
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